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Abstract 


Developing speaking skills in students is vitally important to communicate ideas clearly. 
Interactive dialogue, role playing, short talks and other applied communication strategies and 
techniques become fundamental elements in developing language oral skills. Because English is 
regarded as a universal language of communication in sectors such as science, technology, 
business, literature, and tourism, it is an essential necessity in a variety of academic, work, and 
cultural settings. Therefore, teachers who teach English must speak, teach, and communicate 
fluently and clearly. It is also suggested that the materials used by these teachers are attractive 
and challenging so as to awaken interest and motivate students. Some studies show that the 
Project-Based Learning approach is one of the best methodologies for improving oral skills. The 
Project-Based Learning approach enhances the instruction and learning of course content. It is a 
teaching method in which students obtain knowledge and develop skills by working for a certain 
period, researching and answering a question, and solving a problem or challenge. Project-Based 
Learning benefits teaching and learning in the target language. It also uses problem-solving, 
critical thinking, collaboration, and communication to help achieve the desired end state for 


students. 
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Chapter 1: Introduction 


The speaking skills developed in ESL classes is significant for developing social skills 
with others. In addition, it allows the students to learn more about themselves, others, and the 
external environment by exchanging mainly linguistic messages that enable the students to 
influence and be influenced by the people around them. 

Erdogan, V. (2019) noted that nowadays, more than ever, addressing our society's issues 
requires educational excellence, and our educational systems must better adapt to new 
environments. He also mentions that as educators, we can assist our students in relating learning 
to real-world situations to give them a better skill set to succeed in life. Bani-Hamad and 
Abdullah (2019) showed through their research that after applying Project Based Learning 
approach in lessons, learners' grades on the 21st century skills (4Cs) test results indicated a 
significant influence on the advancement of 21st century skills among students. Furthermore, 
the results show that communication and teamwork skills received were high above average 
rankings. 

However, most teachers found that their students needed more improvement in speaking 
skills. The vast majority of ESL students presented difficulties when communicating their ideas 
orally; essentially, the students used an excessive amount of their native language. Nishanthi 
(2020) stated that learners are not provided with enough practice to adequately acquire a 
language. He advocated that if someone wishes to advance through their life, he or she must be 
able to communicate in English. He also mentioned that this is especially true in sophisticated 
countries that have opened their borders to the recruitment of technically capable people. Only 


individuals with a strong grasp of the English language are hired. As teachers, we always try to 


improve students’ communicative competence. Students who are exposed to real and 
meaningful communication get significantly more and better opportunities to use strategies to 
acquire the foreign language to communicate satisfactorily and effectively. There are different 
activities to develop oral skills that allow students to communicate naturally. Among these, we 
have: role-plays, dialogues, conversations, and short talk on topics that are related to real-life 
situations. 

Studies have shown that there are numerous advantages to using the Project Based 
Learning approach in an ESL classroom. Bell (2010) mentioned that Project Based Learning is a 
new way of learning that offers a variety of essential skills for success in the twenty-first century. 
Learners use inquiry to shape their knowledge and collaborate to study and produce projects that 
represent their understanding. Learners benefit from this training method in various ways, 
including learning new functional technology skills, becoming skilled communicators, and 
solving advanced problems. 

As an outcome, the overall purpose of this thesis research is to convey with ESL 
educators the numerous advantages of implementing the Project Based Learning approach in the 
ESL classroom. A handbook will illustrate how educators can use Project Based Learning to 
enhance the communicative competency in their classroom, contribute to the improvement of the 
contents they teach, and improve students' speaking skills. The handbook focuses on ESL 
students' speaking skills and discusses the necessity of strengthening them, as well as defining 
language categories such as grammar and vocabulary, fluency, pronunciation, and interactive 
communication. It also defines the PBL approach and it’s “4Cs” and how they effectively 
improve the 21st century speaking skills of ESL students. Teachers will learn the different 


activities to improve speaking skills which strengthen and integrate the 4Cs of the PBL approach 


within the classroom. This project also seeks to motivate teachers to realize the benefits of 
Project Based Learning in ESL classrooms. 

In this research, I will emphasize the importance of the PBL methodology for students to 
have meaningful learning and, in this way, students can communicate assertively. Some studies 
found out that most students did not actively participate in the teaching-learning process with 
traditional methods. There is also very little oral interaction between students when using a 
foreign language. They preferred to use their mother language because they felt ashamed of 
making mistakes when pronouncing words. It is fundamental for educators to understand that 
the PBL method enhances speaking skills in the English language in grammar, vocabulary, 
fluency, pronunciation, and interactive communication. When learning a foreign language the 
oral skill is essential to allow students to express their opinions and thoughts correctly and 
spontaneously. As an outcome, the workshops were created with research as a foundation in 
order to support this method and show credibility and explanation for implementing Project 


Based Learning for ESL classrooms. 


Chapter 2: Literary Review 


Teachers’ use of Project Based Learning (PBL) in lesson plans has garnered positive 
results in their students’ process of learning. The importance of speaking English nowadays has 
increased significantly due to its power as a vehicular and diffusion language in the world of 
business, science, and communications. The English language has become one of the most 
spoken languages in the world. For most English as a Second Language (ESL) students, English 
is a difficult language to acquire. Teachers are continually improving their approaches to 
teaching English to their ESL students. They discover and develop creative way to improve their 
student’s speaking skills by integrating the PBL approach in their lessons. 

The development of speaking skills includes interactive communication fluency, 
pronunciation, grammar and vocabulary where students show commitment to participate in 
speaking activities such as role plays, dialogue, conversation, and etcetera. 

Teachers utilize the PBL approach in their lessons to help students develop 21* century 
skills of communication, critical thinking, creative thinking and collaboration. One way ESL 
Teachers achieve this is through the use of role playing in their lessons. Role playing helps to 
improve both social and oral competence. As suggested by Talat and Chaudhry (2014), the 
education systems worldwide are focusing on improving 21“ century skills to make students 
more competed in the workplace. Consequently, Wongdaeng and Hajihama (2018) found out 
that PBL is appropriate for the language learners who participate and could be useful in other 
ESL classes. 

In this chapter, I review scholarship related to the PBL approach and how it improves 


speaking skills in ESL students. First, I begin with the exploration of speaking skills in ESL 


learners and discuss the importance of improving this language skills as well as defining its 
categories such as grammar and vocabulary, fluency, pronunciation and interactive 
communication. Second, I discuss several studies concerning the acquisition of speaking skills 
by ESL learners. Third, I explore how the PBL approach and it’s “4Cs” effectively improve the 
21“ century speaking skill of ESL students. Finally, I discuss the different activities that improve 


speaking skills that strengthen and integrate the 4Cs of the PBL approach within the classroom. 


Speaking Skills in ESL Learners 

Being able to speak and communicate with people in another language fosters 
independence and improves better opportunities in people’s lives. Qureshi (2007) stated that 
language is a tool to keep in touch with others, communicate their thoughts, and understand 
other’s as well. Indeed, learning a second language is fantastic, but being able to speak it is a 
great opportunity to interact, learn and discover other cultures. Bailey and Nunan (2005) 
considered that speaking is a productive oral skill where a message is elaborated according to the 
grammatical rules and conventions shared within a given linguistic community. However, they 
also stated that most English learners have trouble speaking English because they focus too much 
on grammar rules; they look for translations with their native language while speaking, or they 
feel anxiety. 

According to Binus University faculty of Humanities 2020, there are four categories in 
the speaking skills as a second language: grammar, fluency, vocabulary, and pronunciation. 
Cambridge Assessment, https://rm.coe.int/1680459f97, a European institution in charge of 
assessing ESL and / or foreign languages, also agreed on the four above mentioned qualitative 


aspects of spoken language use and a fifth called Interactive Communication. 


Grammar and Vocabulary 

Savage, Bitterlin and Price (2010) advocated that the view of grammar can also be seen 
as a necessary master skill for developing proficiency in the domains of listening, speaking, 
reading, and writing. They stated that communication can be disrupted when grammar is wrong 
or misunderstood in any of these areas. Ismail (2010) indicated that when grammatical 
structures are provided in situations that fulfill communicative needs, they are more easily 
acquired and applied in context. In this instance, he affirmed that the curriculum should depart 
from the typical design, which believes that learners can postpone learning specific grammatical 
principles until further stages. Pudin’s (2017) pointed out that most teachers try to improve in 
developing techniques to teach grammar pleasantly, knowing that grammar is one part of a 
language that may be uninteresting to ESL learners. 

Celce-Murcia (1985) held the position that grammar is just one of many crucial parts of 
language instruction. She proposed that an ESL teacher must be able to communicate effectively 
in the target language (English), possess methodological competence, classroom management 
skills, and have appropriate teaching materials, enough facilities, and motivated students. 

Bashir, Azeem, and Dogar (2011) stated that students can absorb some vocabulary and 
grammatical structures through comprehension activities, which will help them grasp the words 
more fully. Expanding vocabulary in language acquisition is very important if a learner masters 
the different words and expressions of the various fields of a language. The learner will engage 
in any conversation and fluently explain multiple circumstances and situations, regardless of the 
topic. Nam (2010) remarked that vocabulary not only promotes listening, speaking, reading, and 
writing, it also involves content-area classes. Mukoroli (2011) indicated that neither language 


outcome nor its comprehension would be possible without some knowledge of vocabulary. As a 


result, one of the crucial prerequisites for language acquisition is expanding vocabulary 
knowledge, which can only be accomplished if teachers use efficient vocabulary teaching 
approaches. 
Fluency 

Rossiter, Derwing, Manimtim, and Thomson (2010) advocated the view that oral fluency 
is critical for ESL students who need to participate in academic, occupational, and social 
settings. They also suggested that in the first stage to improve fluency is to evaluate ESL 
students' oral productions to see if fluency training is necessary and, if so, which parts of fluency 
should be the focus of instruction. A checklist with a scale to score the practical usage of pause 
length, frequency, and location, as well as speech rate, could be used. Hunter (2017) pointed out 
that in terms of definition, assessment, and growth over time, fluency is a complicated, multi- 
faceted notion. Newton and Nation (2020) indicated that learners display fluency when they 
participate in a meaning-focused activity and do it promptly and easily without disrupting the 
flow of conversation. They also stated that to ensure learning objectives, fluency activities rely 
on several design requirements and features. These can come in a variety of teaching approaches 
for a wide range of linguistic abilities. 
Pronunciation 

Fraser and Perth (1999) suggested that the majority of ESL teachers now think that 
teaching clear pronunciation is an important aspect of language classes. Knowing how to 
pronounce words correctly allows learners to communicate more easily with native speakers, 
which is crucial for all areas of their linguistic development. Furthermore, poor pronunciation 
might obscure otherwise excellent language skills, causing learners to settle for less than they 


deserve. Florez (1998) concluded in her case study that ESL learners often find pronunciation to 


be one of the most difficult aspects of a language to grasp and it is also one of the most 
challenging things for teachers to handle in the classroom. Nonetheless, with careful planning 
and integration, pronunciation can be taught helping learners achieve their overall 
communicative goals. Gilakjani and Ahmadi (2011) concluded that ESL teachers should focus 
on the students' requirements, levels, and their ability to include pronunciation into their 
speaking skills and focus on segmental and supra-segmental aspects. They also agreed that 
pronunciation must be considered more than the accurate production of separate sounds or 
words. 
Interactive Communication 

Interactive communication is the exchange of ideas where both participants listen and 
respond to their partner, using verbal and non-verbal cues. It means that students do not limit 
themselves to answering and always agreeing with the partner. Still, both parties have to 
cooperate by adding their ideas, and giving suggestions and opinions to enrich the conversation. 
Saputro (2020) illustrated that interactive communication approaches have a great impact on 
learners’ interest in learning English. He also stated that, as a result, as much as feasible, a 
teacher must sustain and properly maintain interactive dialogue so that learners have the 


opportunity to express themselves and freely express their thoughts. 


Speaking Language Acquisition 

The study of language acquisition and development has been approached from a range of 
viewpoints. Boonkit (2010) stated that English speaking skills should be developed along with 
the other skills so that these integrated skills will enhance communication achievement both with 


native speakers of English and other members of the international community. Trotsun, 


Styfanyshyn and Protsenko (2019) indicated that it is critical to understand that the greatest way 
of learning to speak English effectively is to practice every day, implying that students should 
not be afraid. They also agreed that it is natural to be apprehensive of speaking English while 
learning the language, but still they should not fear it. They agreed that when speaking a foreign 
language, everyone makes errors, including English speakers. Wu (2012) founded out in his 
research that teachers should assist students in initiating activities linked to productive skills, like 
conducting face-to-face English conversations that are beneficial to their language acquisition. 
Mohtar, Abdullah and Mat (2015) stated that the purpose of concentrating on speaking is to help 
students to interact in English by employing simple forms of structures in significant scenarios. 
Akram and Malik (2010) advocated the view that in real life, we employ more than one language 
skill at the same time to communicate. Combining the five skills stresses the importance of 
natural language and can support teachers in developing communicative competence among 
English learners. In addition, because the diversity of activities is expanded, the combination of 
skills allows a teacher to offer more assortment. Hinkel (2006) agreed that learners must monitor 
themselves in a conversation that often includes speaking and comprehending simultaneously so 
that they could still discover and fix production difficulties at the fast pace of a proper 
conversation. He also mentioned that one of the benefits of employing tasks in oral instruction is 
that learners can reconcile the competing instructional objectives of fluency, accuracy, and 
linguistic complexity through rehearsal (or task repetition). He emphasized that teachers can 
employ activities that integrate linguistic input and communicative output to assist learners in 
building communicative efficiency in speaking. Hinkel also included that teacher discussion, 


listening activities, reading passages, and language heard and read outside of class are all sources 


of language intake. Providing learners the resources they need to begin producing language on 


their own. 


Project-based Learning 

Bell (2010) agreed that PBL is a student-driven, teacher-facilitated learning strategy. She 
further asserted that students who seek out answers to questions stimulate their inherent 
curiosity. She additionally advocated the view that a fundamental component of this method is 
student choices. Before a learner goes on a path, teachers review every step of the project and 
approve their choice. 
Petersen and Nassaji (2016) held the position that initial activities are conducted to identify 
students' current comprehension levels before building on their prior knowledge and experiences. 
They further pointed out that this activity speeds up the learning process by allowing students to 
place their existing findings in the field of the activity. They additionally advocated that learners 
are challenged to apply their newly acquired skills and information to more complicated, 
cognitively demanding challenges. 
Bagheri, Abdullah and Daud (2013) pointed out that learners are usually encouraged to take an 
active role in all activity processes, which boosts their drive to study. Therefore, it is reasonable 
to conclude that PBL facilitates the development of self-directed learning skills among higher 
education students. They additionally explained that while collaborating on ideas, students get 
familiar with the important skills of constructive communication, consideration for others, and 
teamwork. PBL also includes negotiating how to solve and address a problem as a group. 
Bani-Hamad and Abdullah (2019) suggested that students who use this method will establish 


connections between the information they've obtained and what's going on in their surroundings. 


10 


Students who aim to be more self-directed gain higher-order abilities like analysis, synthesizing, 
and evaluation. Petersen and Nassaji (2016) stated that PBL is a method of teaching and 


learning that merits more research and investigation based on empirical evidence. 


21st Century Skills and Project Based Learning 

Talat and Chaudhry (2014) showed that PBL helps students build 21* century abilities as 
well as their individual and social growth, which affects their innovation and competitiveness. 
Holmes (2012) presented arguments that emphasize that PBL encourages the development of 
teamwork as a 21 century competence. She further suggested that this tendency also implies 
that applying Project Based Learning as a group is more effective than learning by oneself. 
However, only one study looked at how grouping affects student achievement and efficacy 
among those that organized pupils into groups. 

Critical Thinking. 

Priyatni and As’ari (2019) remarked that reflective thinking entails the practice of 
evaluating or assessing the authenticity of information and opinions found. Reasoning and 
logical thinking can demonstrate the correct rationale or justification, but reflective thinking 
entails actively considering what has been perceived. 

Creative Thinking. 

Priyatni and As’ari (2019) stated that the sensitivity of the difficulties or challenges that 
are occurring is the starting point for creative thinking. Moreover, someone's intellect generates 
uniqueness concerning to what is identified. Therefore, creative thinking can also be defined as 


exploring different relationships from a different perspective than before. They additionally 
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emphasized that the advantage of creative thinking is that it allows students to come up with new 
ideas that are useful in certain situations. 

Communicating and Collaborating 

Priyatni and As’ari (2019) held the position that collaboration is the practice or action of 
working together with others to develop or achieve a goal. They also indicated that the ability to 
collaborate requires productive communication and interaction with a partner. Collaboration 


depends upon teamwork and mutual understanding to be successful. 


Oral production activities to improve Speaking skills 

Short Talks. 

Wang (2012) stated that short talks to the classroom, either solo or group work, are 
frequently used to help students improve their language skills, particularly their speaking 
abilities, and to leading to successful employment. 

Pair and Group Conversation/dialogue. 

Aquariza (2016) indicated that for a variety of linguistic and cultural reasons, dialogues 
are everyday activities in ESL courses. She also stated that this is also how the direct method 
worked in the classroom, emphasizing speaking over writing mostly in new teaching objectives. 
In her research she mentioned three types of dialogue one of them is the printed dialogues where 
she mentioned that it includes of a few short conversations among two people. The second is 
open dialogues where she explained that the teacher only gives one part of the discourse in open 
dialogues. The remaining half is filled by students. The third is cue card where she stated the 
educator can provide linguistic input to learners by instructing them to conduct a sequence of 


communicative events that correlate to sequence on the other partner's card. Rafsanjani, 
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Suwandi and Bharati (2020) indicated that the information gap is a strategy for assisting learners 
in real-world effective communication without the need for repetition or memorization. 

Role Play. 

Liu and Ding (2009) identified that role-play in the classroom provides variety, 
innovation of scenery, and possibilities for a lot of language output and fun in the ESL class. 
They also suggested that it can be a regular feature of the lesson rather than a one-time event. 
Suwandi and Bharati (2020) found out that with learners low self-confidence, there had been a 
substantial difference in achievement between learners taught using role-play and students taught 


using the information gap strategy. 


Conclusion 

Teachers should recognize the value of the application of Project Based Learning in ESL 
classrooms to enhance speaking abilities and foster social interaction among students who are 
exposed to 21st century skills. Project Based Learning has been showed to be a very effective 
learning method. Experts in the field have backed up this conclusion by demonstrating its 
improvement effects. Furthermore, the researchers suggested that PBL be used more widely 
with all learners in schools and colleges to provide them life and career skills they will require in 
the future. Talat and Chaudhry (2014) pointed out that Project Based Learning encourages 
individual and social growth as well as the development of 21“ century skills. The most 
important finding of the study is that social growth has the most significant impact on creativity 
and competitiveness. 

The integration of activities such as dialogue, role plays, short talk activities promotes 


oral output and teamwork as a 21st century skills. As a result, while Project Based development 
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provides an optimal environment for language acquisition, it also requires educators to adapt oral 
production projects to their curriculum. There is few information about Project Based Learning 
and its impact on speaking skills specifically. I hope that my project enhances knowledge and 


opens questions for future research and studies 


14 


Chapter 3: Project Design 


In this chapter, I explain the rationale behind creating a handbook for English as a second 
language educators, focused on speaking activities based on the Project Based Learning (PBL) 
approach. As stated by Talat and Chaudhry (2014), the PBL affects learner's personal growth 
because it encourages them to collaborate with classmates and intermediaries and make decisions 
as a group. They held the position that the PBL also aids in the development of self-confidence 
and the willingness to accept responsibility. Therefore, Wongdaeng and Hajihama (2018) 
explained that English language acquisition, which has played a pivotal role in education and 
professional context, is consistently adapting in order to nurture the 21st century abilities, which 
are also considered skills of this current generation. 

This handbook is meant to support teachers in finding ways to deliver their lesson plans 
by applying the Project Based Learning (PBL) approach as a supportive resource when planning 
the speaking activity stage of their lessons. In this way, students have meaningful learning and 
students can improve speaking skills and communicate assertively. Teachers would not only be 
focusing on speaking skills objectives, they would also integrate the 4Cs of the PBL approach 
through role-play, dialogue, conversation, and short talk on topics that are related to real-life 
situations. 

According to Talat and Chaudhry (2014), to develop a successful and more competitive 
education system, educational leaders should comprehend the relevance of PBL and adapt their 
learning goals and objectives to align with the notions of 21st century skills and social 
integration. Bagheri, Abdullah and Daud (2013) stated that the PBL approach requires team 


members to evaluate their own and others' performance to optimize the assignment; because 
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students work on their projects in groups, they should build rapport and function as a cohesive 
unit. They also found that PBL is a real-life learning method, which means that students' 
projects are usually real-life scenarios. Bell (2010) indicated that the PBL is a teaching approach 
that employs a project to teach curricular fundamentals. She also mentioned that the project 
incorporates a research question that helps learners to use their previous knowledge. Putri, Artini 
and Nitiasih (2017) found out in their research that PBL should be considered in lessons, 
especially in the context of English as a foreign language, because of the enormous impact this 
has on learners' English output skills. They also remarked that this approach can also improve 
learning performance, which can help students learn more effectively and enhance 21st-century 
learning. Erdogan (2019) agreed that communication, collaboration, creativity, and critical 
thinking abilities are the four Cs of 21st-century learning and innovation. He commented that 
these abilities are centered primarily on preparing learners for the future since they are 
fundamental for academics, jobs, and life achievements. Communicative activities are important 
during ESL lessons based on the PBL, Liu and Ding (2009) indicated that the teacher will need 
to provide a setting and roles for learners to perform in class while conducting role-play 
activities. Groups can come together to produce the performance. When one student performs, 
the rest of the learners act as the audience. 

As a result, the project's output involves professional development sessions intended to 
help educators comprehend the benefit of PBL's effects in ESL classrooms, as well as assisting 
them with tasks base on the PBL through communicative activities and encouraging them to take 
into account the PBL's 21st 4c's skills. This project also seek to help educators implement how 


the PBL approach allows students to practice their target language based on real life scenarios. 


16 


The handbook is divided into four sections, (a) PBL fundamentals; (b) The 21* 4c’s 
century skills in the PBL; (c) categories of the speaking skills (d) speaking development projects 
activities. The fundamentals are supported by different authors. The speaking development 
projects activities contains (a) objective; (b) participants; (c) materials and resources; (d) 
instructions; (e) assessments. Through this project, teachers are able to improve and adjust their 
communicative activities using this information as a guide and outline for their ESL classes in 
order to develop speaking skills, and the 21“ century skills as consequences. ESL teachers will 
apply the PBL approach to keep students actively involved in their learning process. 
Furthermore, teachers will recognize that incorporating PBL into their speaking lesson plans may 


require additional adaptations or improvement. 


17 


Chapter Four: Project 


HANDBOOK OF SPEAKING ACTIVITIES BASED 
ON PROJECT BASED LEANRING AND THE 215 
CENTURY SKILLS 
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Introduction 


Teachers might ask themselves how to improve students speaking skills, what 
approaches or methodology to use to reach speaking objectives, and how to do it? In this 
sense, Project-based Learning (PBL) is established as a didactic response that gained 
popularity in teaching practice due to its integrating, motivating nature and learning 
performance. There are keys to design and implement teachers' lesson plans speaking 
activities that also integrate 21st-century skills. 

Implementing this packet will assist you in exploring new ways of implementing 
speaking skills with ESL students and it will help you become aware of the benefits of 


the Project-Based Learning approach and its 21st-century skills. 
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What is Project Based Learning? 





Teachers should know what Project Based Learning is. According to Bell (2010), PBL is 
a student-driven, teacher-facilitated learning strategy. Bagheri, Abdullah and Daud 
(2013) pointed out that learners are usually encouraged to take an active role in all 
activity processes, which boosts their drive to study. Talat and Chaudhry (2014) agreed 
that Project Based Learning encourages individual and social growth as well as the 


development of 21“ century skills. 
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The 21* 4c’s century skills in the PBL 


T OG 


As teachers, we know that social-emotional skills are necessary to promote in daily life; 
some can provide particular advantages in competitive and innovative environments; 
especially when developing speaking activities in an ESL classroom. Holmes (2012) 
presented arguments that emphasize that PBL encourages the development of teamwork 


as a 21* century competence. 


The 21st 4c’s century skills are: 
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Categories of the speaking skills 


Speaking is the ability to produce meaningful, relevant, and comprehensive oral 
messages. It includes interactive communication in conversations, in which listening and 
speaking alternate. 

Cambridge Assessment (https://rm.coe.int/1680459f97), a European institution in 
charge of assessing ESL and / or foreign languages, agreed on the five qualitative aspects 


of spoken language use: 





Pronunciation 


Interactive 
Communication 


Vocabulary 
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Grammar and Vocabulary 

Learning grammar and vocabulary is essential to mastering a language. When we 
begin to study a language, we are immersed and focus on the study of grammar. But what 
is grammar? We can interpret it as the set of rules that control the way a language works. 
And why is it so necessary to learn grammar and vocabulary? Starting from the definition 
offered above, we can say that if we master the grammar and vocabulary of a language, 
we will master the language itself; since we will handle and manipulate words and form 
meaningful units that allow us to express ourselves and be understood. Savage, Bitterlin 
and Price (2010) stated that communication can be disrupted when grammar is wrong or 
misunderstood in any of these areas. Ismail (2010) indicated that when grammatical 
structures are provided in situations that fulfill communicative needs, they are more 
easily acquired and applied in context. Bashir, Azeem, and Dogar (2011) stated that 
students can absorb some vocabulary and grammatical structures through comprehension 
activities, which will help them grasp the words more fully. Expanding vocabulary in 
language acquisition is very important if a learner masters the different words and 
expressions of the various fields of a language. The learner will engage in any 
conversation and fluently explain multiple circumstances and situations, regardless of the 


topic. 









GRAMMAR 
VOCABULARY 
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Fluency 

When students have to face a presentation, final presentation, or discussion to 
address a live audience, speaking fluent can be challenging. On the other hand, speaking 
fluently does not necessarily mean talking a lot or carrying the weight of the 
conversation. People who find it challenging to let the other speaker talk can generate a 
deep feeling of rejection. 

Hunter (2017) pointed out that in terms of definition, assessment, and growth over 
time, fluency is a complicated, multi-faceted notion. Newton and Nation (2020) indicated 
that learners display fluency when they participate in a meaning-focused activity and do 
it promptly and easily without disrupting the flow of conversation. They also stated that 
to ensure learning objectives, fluency activities rely on several design requirements and 
features. These requirements can come in a variety of teaching approaches for a wide 
range of linguistic abilities. 

Speaking with fluency will increase students' credibility, students will present 


their ideas much better, and their message will be more precise and without distractions. 


ENGLISH 
FLUENCY 


Jok 
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Pronunciation 

Pronunciation is one of the most challenging aspects to take care of in foreign 
language classes. Students should practice their speaking pronunciation and learn to 
listen to themselves to adapt to their pronunciation and improve it. One of these practices 
concerns security. Acquiring this security will facilitate conversation in English in 
authentic contexts. 

Fraser and Perth (1999) suggested that to pronounce words correctly allows 
learners to communicate more easily with native speakers, which is crucial for all areas 
of their linguistic development. Furthermore, poor pronunciation might obscure 
otherwise excellent language skills, causing learners to settle for less than they deserve. 
Florez (1998) concluded in her case study that ESL learners often find pronunciation to 
be one of the most difficult aspects of a language to grasp and it is also one of the most 
challenging things for teachers to handle in the classroom. Nonetheless, with careful 
planning and integration, pronunciation can be taught helping learners achieve their 


overall communicative goals. 


ENGLISH 
PRONUNCIATION 
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Interactive Communication 


Interactive Communication is the one in which the speaker and listener have a 
genuine direct interaction, and both can control the flow of information to his or her 
preference. The structure of the information offered by the channel over which the 
message is carried determines this capability for decision-making. 

Saputro (2020) illustrated that interactive communication approaches have a great 
impact on learners' interest in learning English. He also stated that, as a result, as much 
as feasible, a teacher must sustain and properly maintain interactive dialogue so that 


learners have the opportunity to express themselves and freely express their thoughts. 
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Speaking Development Project Activities. 


Short Talks 
Short talks are progress to back-and-forth conversations about non-controversial subjects 


like the weekend, weather, work, school, and student’s interests. 


(a) Objective: 
y The purpose is to provide a framework for students to use in order to generate 
fresh ideas and subjects. Learners gain a stronger understanding of subjects as 
they progress through each domain of the 4C's of the PBL and to reach the highest 


level of the qualitative aspects of spoken language use. 


(b) Participants: 
Y Students can participate by taking turns in a whole class. 
¥Y Students’ quantity can vary from 1 to 20 or depending the size of the class. 


Y Students participate respecting each other’s opinion. 


(c) Materials and resources: 
As many resources as needed to develop a great lesson. 
Pictures of different kind of topic, dictionary, video about different topics, patter 


statements 
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*In this step, teacher should choose a topic to improve 
(d) Instructions 


speaking skills and set the lessons objectives taking in 


account at least one of the 4C’s century skills. 
Step 1: Choose a topic 





* Motivate students and ask: what do they like? What are their interests? 


It is preferred that teacher uses an 
image and to see the questions. 





| AM INTERESTED IN... 





Sports 
Video games 
Food 

Music 
Movies 
Books 
Travel 
Shopping 
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Step 2: Promote speaking 


* = Make a set of questions to promote speaking: 


For example: 









Short talks 


» A: Are you interested in sports? 


» B: Yes | am/ how about you... 
» A: How often do you think people should spend time in 


doing sports? 





- B: Do play video games? Which are your favorite? 
» A: Yes | am / No I’m not. 
» B:How often do you playing video games? 
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Step 3: Extension 
* Make an extension of the topic: 


For example: 


What about you? 


Who’s your favorite football/ 
basketball/ volleyball player? 
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Suggestions: 
* Motivate to students to choose their own topic and make their own conversation 
to share in class. 
* In every lesson, the teacher delegates a team to put in practice short talks after 


daily routine. 
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Example 2: 





movie, actor / actress 





Movies/actor/actress 






l adore... It ... is not my cup of tea 
Pm really into... Pm not into... 
I’m crazy about I can’t stand... 


’'m a huge fan of... i I can’t stand sushi. 
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More topics that teacher can work in class. 





What is your favorite food? 

What kind of food do you usually eat? 
Have you tried any new restaurants 
lately? 

What's your favorite meal to cook at 
home? 

Do you have any ideas for good work 
lunches? I'm out of ideas and I'm sick 


Food / dish 


A 
A 





of sandwiches. 





movie, actor / actress Who is your favorite singer? 

What kind of music do you like? 
What is your favorite band? 

When do you listen to music? 

To what extend is music good for our 
life? 

Have you ever been in a concert? 








e What is your favorite book? 

Book / author e What kind of books do you like to 
read? 

Do you have a special place where you 
read? 

What is your favorite author? 

What bookshop do you visit? I could 


use some suggestions 
Are you reading any great books? I 
could use some recommendations. 


Have you tried any new reading apps 
lately that you really liked? I could use 
some suggestions. 
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(e) Assessments 


The 4C’s skills in the Project Based Learning 


The check lists below are retrieved from Spokane Public Schools (2002-2021). 





Communication & Collaboration Communicate 


Always 


Sometimes 


Never 





Articulate thoughts and ideas effectively using oral, 
and nonverbal communication skills in a variety of 


forms and contexts 





Listen effectively to decipher meaning, including 


knowledge, values, attitudes and intentions 





Use communication for a range of purposes (e.g. to 
inform, instruct, motivate and persuade) 

Utilize multiple media and technologies, and know 
how to judge their effectiveness a priori as well as 


assess their impact 





Communicate effectively in diverse environments 
(including multi-lingual) Collaborate with others 
Demonstrate ability to work effectively and 


respectfully with diverse team 





Exercise flexibility and willingness to be helpful in 
making necessary compromises to accomplish a 


common goal 





Assume shared responsibility for collaborative work, 
and value the individual contributions made by each 


team member 
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Use a wide range of idea creation techniques (such 


as brainstorming) 





Create new and worthwhile ideas (both incremental 


and radical concepts 





Develop, implement and communicate new ideas to 


others effectively 





Be open and responsive to new and diverse 
perspectives; incorporate group input and feedback 
into the work 

Demonstrate originality and inventiveness in work 
and understand the real world limits to adopting new 


ideas. 





View failure as an opportunity to learn; understand 
that creativity and innovation is a long-term, cyclical 
process of small successes and frequent mistakes 


Implement Innovations 





Act on creative ideas to make a tangible and useful 
contribution to the field in which the innovation will 


occur 




















37 





Critical Thinking and Problem Solving Reason 


Effectively 


Always 


Sometimes 


Never 





Use various types of reasoning (inductive, deductive, 
etc.) as appropriate to the situation Use Systems 


Thinking 





Analyze how parts of a whole interact with each 
other to produce overall outcomes in complex 


systems Make Judgments and Decisions 





Effectively analyze and evaluate evidence, 


arguments, claims and beliefs 





Analyze and evaluate major alternative points of 


view 





Interpret information and draw conclusions based on 


the best analysis 





Reflect critically on learning experiences and 
processes solve problems 
Solve different kinds of non-familiar problems in 


both conventional and innovative ways 








Identify and ask significant questions that clarify 


various points of view and lead to better solutions 
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Qualitative aspects of spoken language use 

















doesn’t/can't 
respond. 








respond. 





repair 





Levels Grammar Vocabulary Pronunciation Interactive Fluency 
Communication 
Demonstrates good Uses excellent Can be understood in the Can interact with easy and | Has a 
use of grammatical vocabulary with target language, but may | skill, picking Up and using generally 
structures. relative ease. make few or minor errors. non-verbal and intentional | smooth flow, 
Makes no Demonstrates an Makes an effort to sound cues apparently effortless. | with self- 

3 grammatical errors, increasing “native,” i.e., uses target Can interweave his/her correction and 
or a few minor knowledge of words language speech patterns, | contribution into the joint little hesitation. 
grammatical errors and expressions. intonation, and phrasing. discourse with fully natural 
that do not interfere turn taking, referencing, 
with communication. allusion making, etc. 

Uses a range of Uses vocabulary that | Can be understood in Can initiate maintain and Speaks slowly, 
grammatical is just adequate to target language, but may | close simple face to face using hesitant 
structures, but may respond. No attempt | make one or two major conversation on topics that | or halting 
make several is made to use a errors and/or has some are familiar or of personal speech. 

2 grammatical errors variety of expressions. | interference from English interest. Can repeat back 
that do not interfere Generally language speech sounds, part of what someone has 
with communication. | understood, but patterns, and rules. said to confirm mutual 

limited to the very understanding. 

basic. 
Makes many Makes no attempt, or | Makes major errors and/or | Can interact in simple way | Makes no 
grammatical errors response is totally uses English pronunciation but communication is attempt or 

] that negatively affect | irrelevant or rules to speak in the target | totally dependent on shows constant 
communication, or inappropriate. language, or doesn't/can'’t | repetition, rephrasing and hesitation. 








e = This chart is retrieved from New York State Education Department (2015-2019) and Cambridge Assessment (2001). 
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II) Pair and Group Conversation/dialogue 
Dialogue/conversation practice is an excellent approach for English students to put their 
skills into practice and improve their understanding of the language. 
(a) Objective: 
v Provide examples for students to use in their own dialogues or in real life 
context. 
v Encourage students to engage on language production in a way that allows them 
to practice proper pronunciation. 
¥ Stimulate creativity by making their own dialogue. 
Y Students familiarize with the common standards that are used to explain various 
topics to apply in an authentic context. 
(b) Participants: 
v¥ Students can participate in pairs and in teams. 
¥ Students’ quantity can vary from 2, 4, 5 or depending the amount of the class. 


Y Students participate respecting each other’s opinion 


(c) Materials and resources: 
As many resources as needed to develop a great lesson. 
Pictures of different kind of topic, dictionary, video about different topics, patter 


statements, etc. 
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Example: Routine / Present Tense 


Step 1: Predict and brainstorm 


e Look at the picture and answer the question 





e Ina group make a list of transportation words 





1. Car 4. 
2. Airplane 5; 
3. 6. 
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Step 2: Compare and apply 


e Read about Matt: 


Matt is from Lima, Peru. He has a very dangerous job. He 

is a window cleaner. He always wake up very early to go to 
work by bus. He uses a bucket, a scrub and a rope to clean 
windows every day. 


e How does Matt go to work and what about you? 





e Ask about you and your partner: 





These questions can be a guide: 
What’s your name? 

Where have you been born? 

What is you nationality or country? 
What’s your occupation? 

How do vou get to work? 


Step 3: Outcome 
e Choose a partner to share your story. 
e Tell a group your story. 


e Use the questions to guide your ans 


More topics that teacher can work in class. 





Memories/Past Tense 





Restaurant/ food 
Present tense/Past tense/Conditionals 











Sports/ abilities/ can-can’t 





Habitat/ environment 
Future tense/Conditional 
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(d) Assessments 


The 4C’s skills in the Project Based Learning 


The check lists below are retrieved from Spokane Public Schools (2002-2021). 





Communication & Collaboration Communicate 


Always 


Sometimes 


Never 





Articulate thoughts and ideas effectively using oral, 
and nonverbal communication skills in a variety of 


forms and contexts 





Listen effectively to decipher meaning, including 


knowledge, values, attitudes and intentions 





Use communication for a range of purposes (e.g. to 


inform, instruct, motivate and persuade) 





Utilize multiple media and technologies, and know 
how to judge their effectiveness a priori as well as 


assess their impact 





Communicate effectively in diverse environments 


(including multi-lingual) Collaborate with others 





Demonstrate ability to work effectively and 


respectfully with diverse team 





Exercise flexibility and willingness to be helpful in 
making necessary compromises to accomplish a 


common goal 





Assume shared responsibility for collaborative work, 
and value the individual contributions made by each 


team member 
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Use a wide range of idea creation techniques (such 


as brainstorming) 





Create new and worthwhile ideas (both incremental 


and radical concepts 





Develop, implement and communicate new ideas to 
others effectively 

Be open and responsive to new and diverse 
perspectives; incorporate group input and feedback 


into the work 





Demonstrate originality and inventiveness in work 
and understand the real world limits to adopting new 


ideas. 





View failure as an opportunity to learn; understand 
that creativity and innovation is a long-term, cyclical 
process of small successes and frequent mistakes 


Implement Innovations 





Act on creative ideas to make a tangible and useful 
contribution to the field in which the innovation will 


occur 
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Critical Thinking and Problem Solving Reason 


Effectively 


Always 


Sometimes 


Never 





Use various types of reasoning (inductive, deductive, 
etc.) as appropriate to the situation Use Systems 


Thinking 





Analyze how parts of a whole interact with each 
other to produce overall outcomes in complex 


systems Make Judgments and Decisions 





Effectively analyze and evaluate evidence, 


arguments, claims and beliefs 





Analyze and evaluate major alternative points of 


view 





Interpret information and draw conclusions based on 
the best analysis 
Reflect critically on learning experiences and 


processes solve problems 





Solve different kinds of non-familiar problems in 


both conventional and innovative ways 








Identify and ask significant questions that clarify 


various points of view and lead to better solutions 
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Qualitative aspects of spoken language use 

















doesn’t/can't 
respond. 








respond. 





repair 





Levels Grammar Vocabulary Pronunciation Interactive Fluency 
Communication 
Demonstrates good Uses excellent Can be understood in the Can interact with easy and | Has a 
use of grammatical vocabulary with target language, but may | skill, picking Up and using generally 
structures. relative ease. make few or minor errors. non-verbal and intentional | smooth flow, 
Makes no Demonstrates an Makes an effort fo sound cues apparently effortless. | with self- 

3 grammatical errors, increasing “native,” i.e., uses target Can interweave his/her correction and 
or a few minor knowledge of words language speech patterns, | contribution into the joint little hesitation. 
grammatical errors and expressions. intonation, and phrasing. discourse with fully natural 
that do not interfere turn taking, referencing, 
with communication. allusion making, etc. 

Uses a range of Uses vocabulary that | Can be understood in Can initiate maintain and Speaks slowly, 
grammatical is just adequate to target language, but may | close simple face to face using hesitant 
structures, but may respond. No attempt | make one or two major conversation on topics that | or halting 
make several is made to use a errors and/or has some are familiar or of personal speech. 

2 grammatical errors variety of expressions. | interference from English interest. Can repeat back 
that do not interfere Generally language speech sounds, part of what someone has 
with communication. | understood, but patterns, and rules. said to confirm mutual 

limited to the very understanding. 

basic. 
Makes many Makes no attempt, or | Makes major errors and/or | Can interact in simple way | Makes no 
grammatical errors response is totally uses English pronunciation but communication is attempt or 

] that negatively affect | irrelevant or rules to speak in the target | totally dependent on shows constant 
communication, or inappropriate. language, or doesn't/can’t | repetition, rephrasing and hesitation. 








e = This chart is retrieved from New York State Education Department (2015-2019) and Cambridge Assessment (2001). 
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IID) Role Play 
Role-play is a recreation in which two or more individuals take on different characters to 
explore a scenario. 
(a) Objective: 
¥ Explore how other individuals are likely to react to different situations/events. 
v Gain a sense of what other people in the circumstance are likely to be thinking 
and feeling, get experience and self-confidence in dealing with real-life situations 
Y Develop the ability to react to circumstances quickly and instinctively. Rather 
than making mistakes or becoming overwhelmed by different situations. 
v 
(b) Participants: 
¥Y Students can participate in pairs and in teams. 


¥ Student quantity can vary from 2, 4, 5 or depending the size of the class. 


(c) Materials and resources: 
v As many resources as needed to develop a great presentation. 
Y Pictures of different kinds of topics, authentic materials, costumes, different items 


to set the context as real as possible. 
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Step 1: Set the context 
e Analyze the vocabulary 


e Look at the menu: 





«KES RESTAURAN» 


Menu 


Starters 

Turkey Soup 

Salad 

Sandwiches - Main 
Course 

Hawaiian pizza 

Tuna sandwich 
Veggie burguer 
Cheese burguer 


Peperoni Pizza 


Wings 


Hamburger 
Spaghetti 
Drinks 


Coffee 
Soft Drinks 
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Step 2: Role play — practice 


e Read and fill in the blanks: 





Fill in the gaps. Use the words that are missing from the box 
below: 
To you as well- Anything -Welcome - help -Here you are - Please (x2) — 
I would like (x2) — Bill - Would/like (x2) - How much 





Waiter: Hello, Can I you? 
Matt: Yes, to have some dinner. 
Waiter: you a starter? 


Matt: Yes, I'd like to have some turkey soup, 


Waiter: And what you for a main course? 





Matt: I'd like a Tuna sandwich. 
Waiter: Would you like to drink? 


Matt: Yes, I'd like a cup of coffee, 


Waiter: Can I bring you anything else? 

Matt: No thank you. Just the 

Waiter: Certainly. 

Matt: Excuse me. is the dinner? 


Waiter: That's $8.23. 





Matt: . Thank you very much. 
Waiter: You're . Have a nice day. 


Matt: Thank you, 
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Step 3: Creativity/ Outcome 
e Use the polite phrases of “would like” and food items from the last menu to start a 


conversation with your partner. 


e After finishing, get ready to show a role-play to the whole class 
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(d) Assessments 


The 4C’s skills in the Project Based Learning 


The check lists below are retrieved from Spokane Public Schools (2002-2021). 





Communication & Collaboration Communicate 


Always 


Sometimes 


Never 





Articulate thoughts and ideas effectively using oral, 
and nonverbal communication skills in a variety of 


forms and contexts 





Listen effectively to decipher meaning, including 


knowledge, values, attitudes and intentions 





Use communication for a range of purposes (e.g. to 
inform, instruct, motivate and persuade) 

Utilize multiple media and technologies, and know 
how to judge their effectiveness a priori as well as 


assess their impact 





Communicate effectively in diverse environments 
(including multi-lingual) Collaborate with others 
Demonstrate ability to work effectively and 


respectfully with diverse team 





Exercise flexibility and willingness to be helpful in 
making necessary compromises to accomplish a 


common goal 





Assume shared responsibility for collaborative work, 
and value the individual contributions made by each 


team member 
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Use a wide range of idea creation techniques (such 


as brainstorming) 





Create new and worthwhile ideas (both incremental 


and radical concepts 





Develop, implement and communicate new ideas to 


others effectively 





Be open and responsive to new and diverse 
perspectives; incorporate group input and feedback 
into the work 

Demonstrate originality and inventiveness in work 
and understand the real world limits to adopting new 


ideas. 





View failure as an opportunity to learn; understand 
that creativity and innovation is a long-term, cyclical 
process of small successes and frequent mistakes 


Implement Innovations 





Act on creative ideas to make a tangible and useful 
contribution to the field in which the innovation will 


occur 
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Critical Thinking and Problem Solving Reason 


Effectively 


Always 


Sometimes 


Never 





Use various types of reasoning (inductive, deductive, 
etc.) as appropriate to the situation Use Systems 


Thinking 





Analyze how parts of a whole interact with each 
other to produce overall outcomes in complex 


systems Make Judgments and Decisions 





Effectively analyze and evaluate evidence, 


arguments, claims and beliefs 





Analyze and evaluate major alternative points of 
view 
Interpret information and draw conclusions based on 


the best analysis 





Reflect critically on learning experiences and 


processes solve problems 








Solve different kinds of non-familiar problems in 
both conventional and innovative ways 
Identify and ask significant questions that clarify 


various points of view and lead to better solutions 
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Qualitative aspects of spoken language use 

















doesn’t/can't 
respond. 








respond. 





repair 





Levels Grammar Vocabulary Pronunciation Interactive Fluency 
Communication 
Demonstrates good Uses excellent Can be understood in the Can interact with easy and | Has a 
use of grammatical vocabulary with target language, but may | skill, picking Up and using generally 
structures. relative ease. make few or minor errors. non-verbal and intentional | smooth flow, 
Makes no Demonstrates an Makes an effort fo sound cues apparently effortless. | with self- 

3 grammatical errors, increasing “native,” i.e., uses target Can interweave his/her correction and 
or a few minor knowledge of words language speech patterns, | contribution into the joint little hesitation. 
grammatical errors and expressions. intonation, and phrasing. discourse with fully natural 
that do not interfere turn taking, referencing, 
with communication. allusion making, etc. 

Uses a range of Uses vocabulary that | Can be understood in Can initiate maintain and Speaks slowly, 
grammatical is just adequate to target language, but may | close simple face to face using hesitant 
structures, but may respond. No attempt | make one or two major conversation on topics that | or halting 
make several is made to use a errors and/or has some are familiar or of personal speech. 

2 grammatical errors variety of expressions. | interference from English interest. Can repeat back 
that do not interfere Generally language speech sounds, part of what someone has 
with communication. | understood, but patterns, and rules. said to confirm mutual 

limited to the very understanding. 

basic. 
Makes many Makes no attempt, or | Makes major errors and/or | Can interact in simple way | Makes no 
grammatical errors response is totally uses English pronunciation but communication is attempt or 

] that negatively affect | irrelevant or rules to speak in the target | totally dependent on shows constant 
communication, or inappropriate. language, or doesn't/can’t | repetition, rephrasing and hesitation. 








e = This chart is retrieved from New York State Education Department (2015-2019) and Cambridge Assessment (2001). 
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Chapter 5: Conclusions 


The integration of the Project Based Learning approach is crucial in that students 
take active participation in their learning process. PBL is centered on the student's 
interests, increasing their motivation to learn new things. The students follow a process 
in which the result is not only academic objectives, it is also the progress of the task they 
choose to expand on, emphasizing topic acquisition and skills developed during the 
process. The benefits and advantages of the PBL and its 4C’s skills are to build 
knowledge, collaborate more effectively, and develop competences that will allow them 
to elaborate their solo or group projects. 

If teachers want active methods in their lessons, breaking down obstacles, 
fostering competencies, soft skills, and engaging students in active learning, PBL has to 
be one of our methodological possibilities. This approach suggests that students achieve 
results based on real-life, which requires acquiring critical thinking, creative thinking, 
communication, collaboration and research. For many year teachers were expected to 
teach the traditional syllabus; more recently, the PBL approach brings capacities and 
skills that teachers want students to achieve. Students use their knowledge, resources, 
study, reflection, and increased efficiency to solve issues, obstacles, or answer questions 
when applying Project Based Learning in daily lessons. PBL is not a new practice, but it 
is unquestionably the trend, having thrived for years alongside other educational 


practices. 
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In my experience, most teachers lack information when they have a student whose 
output skill like speaking is low or poor. Nevertheless, they are still accommodating their 
ESL lessons without success. Even while ESL teachers are experts in the field, they have 
difficulty adjusting their sessions to develop progress, particularly in speaking skills. 
Under these circumstances, I designed a handbook that could be used as both a reference 
and an informative resource. This document can be reviewed by any teacher, staff 
member and other support personnel from a regular or ESL classroom interested in 
learning about the improvement of speaking skill by applying PBL and its 4C’s skills. 

With this project's handbook, I wish to inspire ESL teachers to become familiar 
with the PBL approach and its 4C’s skills to help ESL students to improve their speaking 
skills. Furthermore, I want to show that it is never too late to enhance our lessons in 
order to help students achieve their goals, not just in terms of speaking skills, it also can 
be expanded in other areas. I believe that the development of speaking skills in ESL 
programs is crucial for the development of social skills with others. Furthermore, 
through sharing mostly linguistic signals and output, students learn more about 
themselves, others, and the external environment. This insight allows students to 
influence and be impacted by those around them. As teachers, it is our responsibility is to 
lead learners through learning by offering resources to help them enhance their skills. 

While project based development fosters language acquisition; role-play, 
dialogue, interaction, and short talks on themes relating to real-life context would also be 
used to incorporate the 4Cs of the PBL approach. There is a shortage of data on Project 
Based Learning and its impact on speaking abilities in particular. I hope that my study 


expands knowledge and raises new research and study topics. 
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